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TIpHHUKOBLI B KPUTEPHH 0T60Pa ayTEHTHIHBIX MATEPHATIOB
B npoiecce 00yueHHs HHOCTPAHHOMY A3LIKY

B craThe Ja€TCA HECKOJIBLKO OMNPENENeHHH NMOHATHA «aYTEHTHYHbIE
MaTepHalbl»,  AHAIM3MPYIOTCS  [pPEMMYLIECTBA H  HENOCTaTKH
HCIONB30BaHHA JaHHBIX MaTepHaIOB B y4e0HOM Ipolecce, yTOYHAIOTCS
KPUTEPHH H TPHHUMIIE OTOOpa ayTEHTHYHBIX MAaTEPHAJIOB B IIPOLECCE
00ydeHns HHOCTPAHHOMY A3HIKY, PacCMaTpHBAIOTCA Kak obmiue, Tak H
YacTHbIE KPUTEPHH oT6Oopa.

Principles and criteria for selection of authentic materials
in the process of foreign language teaching

For many years there has been a question of usage of authentic
materials in the process of Foreign Language Tteaching (FLT). Taking
into account that the practical aim of FLT is its acquisition for professional
use, this question becomes of utmost importance for the organization of
the lessons. Most of the language teachers have voiced their opinion that
authentic materials have become an important and irreplaceable source
during the lessons. The main reason for this is that authenticity is
considered to be characteristic of a natural language environment, which
becomes essential in the framework of almost complete isolation from
native speakers.

The term “authentic materials” has been defined differcntly in
different sources. The common in all definitions is that these materials
were created by native speakers, and involve real language in real
environment, rather than artificial contexts with standard English; and
found application, without any changes and adaptation, in leamning
process. T. Adams defines “authentic materials” as “appropriate” and
“quality” in terms of goals, objectives, learner needs and interest and
“natural” in terms of real life and meaningful communication [1, p. 325].
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J. Harmer names those texts authentic, which are designed for native
speakers; they are real text; designed not for language students, but for the
speakers of the language [2, p. 32]. R. R. Jordan refers to authentic texts as
texts that are not written for language teaching purposes [3, p. 47].

The major advantages of using authentic materials are:

1. They increase motivation of language learners.

2. They contain cultural information, thus are instrumental in
forming cultural-linguistic competence.

3. They support a more creative approach to teaching.

4. They provide exposure to real language.

5. They improve all the language skills.

We can claim that lecamners are being exposed to real language and
they feel that they are learning the “real” language. These are what make
us excited and willing to use authentic materials in our classrooms, but it is
inevitable that we will face some problems [3, p. 74].

The main counterargument is that linguistic characteristics of this
kind of materials don't meet such requirements as: the norm, exemplarity
of the language, appropriateness to the language level of the learners.
Authentic materials become outdated very fast, thus it's not always
methodically worthwhile to create teaching materials on their basis. What's
more, we can't but take copyright into consideration — sometimes you can't
just download a video or newspaper article without pirating.

J.C. Richard mentions that authentic materials often contain
difficult language, unneeded vocabulary items and complex language
structures, which causes a burden for the teacher in lower-level classes.
A. Martinez insists that authentic materials may be too culturally biased
and too many structures are mixed, causing lower levels have a hard time
decoding the texts [4].

In view of all this, comes the question of how authentic materials
should be introduced and used in a classroom?

One approach is introduced by a Russian linguist R. P. Milruda. He
suggests to methodically adapt and process authentic materials.
Processing means choosing authentic texts or episodes (video materials)
according to topic or subject, and development of a complex of exercises
for them to develop communicative, linguistic and professional
competence of students. Under methodical adaptation he understands
simplification or change of some elements, but keeping the main contents
and the language [5, p. 7].



In Russian scicntific methodological literature the following criteria
for choosing authentic materials are described:

1) consistency — authentic material shouldn't disturb the integrity of
learning process. Work with authentic materials will be an organic part,
module of the lesson, intertwine with other teaching materials;

2) novelty with regard to the subject knowledge, new information for
the leamners;

3) relevance, content and information validity of data for people of
other countries;

4) applicability and stability — authentic material should describe
modern reality; but this also doesn't mean appeal to historical facts,
classical literature, and all those facts that lay the foundation for stable
encyclopedic knowledge. Facts of the social heritage need to be presented
from the viewpoint of modern days and through perception of our
contemporary. L. P. Polushina singles out the following criteria: interest
and ease to understand, which are defined by the level of real academic
abilities of the leamners [6, p. 15].

Foreign methodologists have come up with slightly different
principles: S. Berardo provides three criteria for choosing authentic
material: suitability of content, exploitability, and readability. Suitability
of content can be considered to be the most important of the three, in that
the material should interest the students as well as be relevant to their
needs and abilities. The texts should motivate. Exploitability refers to how
the material can be used to develop the students’ competences. Material
that can't be exploited for teaching purposes has no use in the classroom.
Just because it is in English does not mean that it can be useful.
Readability is used to describe the combination of structural and lexical
difficulty of a text, as well as referring to the amount of new vocabulary
and any new grammatical forms present. It is important to assess the right
level for the right students [7, p. 65]. S. Bacon and M. Finneman add that
the materials should be culturally relevant to the experience of the
students. W. Lee states that the material must be compatible with the
course objectives — i.e., it can improve the language skills educators want
the learners to practice [8, p.467]. Besides, other linguists add that
teachers should take into account the length of the material and their
teaching approach. We can't but forget about the presentation of the
material — i.e. how it looks like. A more “attractive” text, for example, will
appeal to the student and motivate them into the task. In reading, an
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“attractive” looking article is more likely to grab the reader’s attention
rather than a page full of type.

To sum up all the approaches, we can make a short list of the most
important principles of authentic materials' selection:

1. Learner’s language proficiency level and the linguistic demands of
the material.

Will the vocabulary in the material be familiar to the learner?

To what extent does the task rely upon the ability to decode the
linguistic content?

2. Suitability of Content.

Does the material interest the student?

Is it relevant to the student’s needs?

Does it represent the type of vocabulary and information that the
student will use outside of the classroom?

3. Cultural appropriateness.

Can the material potentially cause cultural offence?

4. Exploitability.

Can the material be exploited for teaching purposes?

For what purpose should the material be exploited?

What skills/strategies can be developed?

In conclusion, we should point out that authentic materials, as means
of education, will certainly be instrumental in development and perfection
of language skills. But teachers of foreign language should select and use
them in accordance with certain methodical principles. Authentic materials
should correspond to the age, cognitive and communicative peculiarities of
the learners. Only then they are applied effectively. Also, we shouldn't
forget at all levels of development and implementation of modem
technologies and materials into the learning process, the teacher always
has the leading role. Authentic materials just help the teachers.
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YcrHblit nepeBos B KyabTypa

Cratbs nocesimeHa npoGiaeMe B3aUMOCBS3H KYJIbTYPhl H YCTHOrO
nepesoga. PaccMaTpHBaroTCs TOUKH 3pEHHA Pa3HLIX aBTOPOB, IPUBOJATCS
pa3nuYHBIE ONpeneNeHHs KylIbTYphl M IlepeBofa B IENOM, a Takxke
COCTaBIIAIOIIKX YCTHOro nepeBona. ONMMCHIBaeTCs poiib MEPeBOYHKA KaK
MeHaTopa.
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