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AHHOTauMs. Bompoc CymHOCTH KOMIIEHCATOPHOM KOMIETEHIUHA O CHX
OCTaeTCsl aKTyaJllbHbIM. JTO SABJISIETCS TPUYMHON PA3HOIIIACUNA B BOIPOCE OO0y4YEHUs
ydalmxcss YCTHOM peud. B 1aHHOM cTarbe paccMaTpUBAIOTCA  ONPEACIICHUS
KOMIIEHCATOPHOW KOMIIETEHIIMH, & TAK)KE €€ 3HAUCHUE JIs1 00yUEHUsI HHOCTPAHHOMY
a3bIKy. CTaThsl pacKpbIBa€T OCOOEHHOCTU MPHEMOB IO MPEOJIOJIEHUIO TPYIHOCTEH,
BO3HUKAIOLIUX B YCTHOU PEYM, B IIEPBYIO OYEPED TEX, KOTOPBIE MOYKHO IPEOIOJIETH C
ITOMOUIBI0O KOMIIEHCATOPHBIX CTpATETHH. B cTaThe Takke mpemiaraeTcs MO3TalHbIN
TUTaH ACUCTBUI 1O Pa3BUTUIO YMEHU I CITIOHTAHHOM pEeYH HA CTYIIEHU CPEHETO 00IIero
oOpazoBanus. [ToMUMO TMHIBUCTUYECKUX CTPATEruid, B JAHHOM paboTe pacKpbIBaeTCs
HEO0OXOAMMOCTb BJIaJCHUS TAKUMHU HEJOOLIEHEHHBIMA KOMIIEHCATOPHBIMU YMEHUSAMHU
KaK MHMHMKAa M JKECTbl. TakKe B CTaTbe IIOAYEPKUBACTCHA, 4YTO IJVIaBHAs LElb
MpenoiaBaresisa — co3AaTh OJAronpuATHYIO0 atMochepy sl YCTHBIX BBICKAa3bIBaHUM,
MMOCKOJIBKY UMEHHO OT 3TOT0 (paKTa 3aBUCUT d3(PGHEKTUBHOE OOIICHHE.

KiroueBblie c10Ba: KOMIIEHCATOPHAsT KOMIIETEHIIUSA, KOMIIEHCATOPHOE YMEHHUE,

O6Y‘ICHHC TOBOPCHHIO, KOMMYHHKATHBHAA KOMIICTCHIIMS.
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Abstract. Diversified perceptions referring to compensatory competence remain
a controversial question. This lead to misconception of how to improve students’
speaking skills. The definitions of the phenomena mentioned above and its significance
for foreign language teaching are highlighted in this work. The paper suggests
techniques how to eliminate students’ challenges in their oral speech. First of all, with
points which can be solved by strategies of compensatory competence. The paper also
provides a detailed instruction of training actions during spontaneous speech within the
frame of High School education. Besides linguistic strategies it covers the necessity to
use facial expressions, gestures which are still underrated while communication. Itis
also emphasized that teacher’s overriding purpose is to provide speaking boosting
atmosphere, as effective communication precisely depends on this fact.

Key words: compensatory competence, compensatory skills, teaching speaking,

communicative competence.

Introduction

Recent years have seen upgoing teachers’ interest to compensatory competence.
This process is due to intercultural communication and globalization Initial attempts
focused on revealing this phenomenon led to confusion dealt with definitions of
compensatory competence in domestic and foreign methodology. Although
compensatory and strategic competences have a great deal in common, they are two
different constituents of communicative competence. There are still no methods of
developing and improving them while teaching English. This paper focuses on
compensatory competence and its strategies within the frame of school education and

also introduces a scheme which solve the problem mentioned above.
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One way to develop compensatory competence is to establish a system of
exercises to improve students’ compensatory skills. There has been extensive research
regarding compensatory strategies and their constituents (compensatory skills). E.g.,
C. Faerch and G. Kasper suggested to focus on the first step of communicative act
(planning of utterance), as exactly this step includes compensatory skills selection
while speaking [5, p. 46]. However, although the compensatory competence itself was
studied in great detail, little attention has been paid to the set of potential schemes to
develop compensatory competence.

The paper presents a list of criteria to work out such a set. On the basis of these
criteria it then describes a system of exercises that can come in handy while teaching
speaking. This study shows the significance of compensatory competence development
for teaching English and provides readers with a system of tasks and exercises which

are aimed to solve the main target of the research.

Methodology

The current investigation is based on the model of compensatory competence
which is assumed among many linguists. It has three blocks which are related to lexical
and grammar knowledge and also to speaking skills.

Four compensatory strategies and main compensatory skills corresponding to
them were analysed for the further research. We worked out a set of exercises for each
block of compensatory strategies that is aimed to boost and develop them while
teaching speaking. (In other words, using this set of exercises and working at each skill
which constitutes the whole strategy we give students an opportunity to master a
strategy itself).

Special features of compensatory skills determined selection criteria for training
sets oriented tasks and exercises. E. g. the linguistic block is represented by some
assignments that develop such students’ skills as using periphrasis, synonyms and also
that enrich their knowledge concerning word formation. We highlighted that during
such activities the teacher’s overriding purpose is to provide speaking boosting
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atmosphere, as all the methods mentioned above are hardly useful without specific

relationship between communicators.

Results
Data obtained in previous studies proved that compensatory competence is a
significant constituent of communicative competence consequently its development is
one of the teachers’ predominating aim while teaching speaking. In our study we
worked out a set of methods that are appropriate for being both a separate lesson and a
part of it. Table 1 shows the example of such a set.
Tab.1 Role card

Some facts about parents and social mass media:

1 According to the survey 95 percent of 12- to-17-year-olds are online and 80 percent of them belong to social
media sites. And 60 percent of teens listen to their parents " advice.
2. 80 percent of parents who use social media and whose children use social media said they had friended their

child.

I 77 percentof parents said they have checked to see which Web sites their children had visited. And 66 percent of
parents have checked to see what information is available online about their child. Half of the parents reported
using parental controls on the child’s media.

4. The overwhelming majority of parentstalk to their children about life online. Parents are a main source of
online safety advice for teens, and perhaps more importantly, parents also serve as the biggest sourece of
influence on what teens think is good and bad online and on cell phones.

Tasks:
S1- You are an elderly parent and you don’t know what social media is.

Ask other parents what it is and apologize for ignorance. Find out what

role social mass media play in teens’ life.

S2 — You need to use in vour speech a phrase «momapmstomee

oomeImHHCTBOY but you foreot it in English. Find another phrase with the

similar meaning. Express your opinion concerning online safety from a
strict parent’s position.
S3- You should mention in your speech about the second point in the list,

but remember the phrase «they had friended» is forbidden. Prove that the

idea of the second point 1s right and it is the best way to friend with your
child.

The table above represents one of the role cards for round table discussion during
which students have to gain one of three points.

We also analyzed 3 Russian text books concerning tasks and exercises that deal

with compensatory competence development. This analysis revealed that there are few

tasks aimed to improve and boost this competence, moreover some of them are
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connected with only some compensatory skills. They are periphrasis, synonyms and
ways of how to re-ask if you missed the information. The experiment conducted with
students at school showed that only 13% of them know and use 50% of compensatory
skills. The residuary part of the test group either had no comprehension what
compensatory competence is or hardly could use at least one compensatory skill.

Conclusion

Prior work has documented the significance of compensatory competence
development while teaching English, as it is one of the constituents of communicative
competence. However, these studies have been focused on potential ways of how to
develop compensatory competence within the frame of High School education. In this
study we worked out and described in details basic prospective schemes which are
aimed to solve the main target of the research. Furthermore, the analysis of school text
books proved that their speaking sections are hardly effective for boosting speaking
skills regarding compensatory competence. In addition, this study noted the
improvements that were unrelated to gender or ethnic background. This research
therefore indicates that the benefits gained from using our system of exercises may be

useful both at ordinary speaking lessons at schools and at extra classes as well.
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